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: D
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S
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T

O
R

Y

T
he nam

e is P
roject S

E
A

R
C

H
, but the nam

e is m
isleading for it is no longer a

project.
It is a w

ay of
learning.

It encom
passes, or has plans for encom

passing, every level of education
from

 kindergarten
.

students to college deans, from
 elem

entary school principals to district supennteridents.
T

he effort is
geared to hum

anizing education by m
aking students aw

are of the values that under
ie their ow

n acts and
the acts of others, and the consequences of holding those values.
T

he aim
 of S

E
A

R
C

H
 is to develop w

ays to teach children, from
 kindergarten through

tw
elfth grade, to

m
ake choices on the basis of reason, em

otion and research. It vigorously tests the
relsults of these w

ays of

teaching to verify their effectiveness.
It dissem

inates its findings.
T

his paper is a report on the status of S
E

A
R

C
H

 since it had its conceptual beginning
in a statem

ent m
ade

by the R
egents in M

arch, 1970.
B

ecause of the com
plexity of S

E
A

R
C

H
, perhaps it couP

d be best
illum

inated at the outset by

Lisa B
lanchfield w

as 15, a ninth grader at R
alph P

erry Junior H
igh S

chool in the N
ew

 H
artford C

entral
S

chool D
istrict, one of the seven pilot districts in the project.

Lisa's father w
as a m

ajor in the A
rm

y
R

eserve. S
he w

as on the student council and in John M
cN

air's E
nglish class. T

he class w
as involved in a

program
, using slides of great paintings and com

panion quotations, as exam
ples

of m
an's hum

anity and
inhum

anity to m
an. A

s a part of deepening their aw
areness, students had to list three exam

ples of how
people they knew

, or they them
selves, w

ere inhum
ane. B

y use of a "valuing process," w
hich w

ill be
explained in detail later in this report, the students, in groups of four, decided how

 to act on their findings.
T

he students had to try to rectify one of their ow
n three transgressions, the group deciding w

hich one.
It

w
ould not be enough for a student w

ho shoved people w
hile boarding a bus to say he'd quit shoving. In

that case it w
as decided he should be the last to board the bus for a w

eek, letting everyone get on ahead of

In Lisa's case the transgression w
as littering and

sloppiness
at hom

e. S
o a recycling project for her ow

n
trash w

as suggested as her w
ay of doing som

ething
about it.

B
eing on the student council she carried it

further, organized a recycling project in school -- sepa ation of cans, glass and paper -- w
hich w

as a notable
success. S

he follow
ed up w

ith a com
m

unity-w
ide eff rt w

hich w
as launched after

students brought hom
e

a questionnaire to their parents on joining a recycli
1

ng program
 and received a heavily positive parental

him
.

response.
T

he com
m

unity recycling effort w
as assisted by Li

R
eserve and the B

oy S
cout troop that the R

eserve
glass pickup. T

he N
ew

 H
artford H

ighw
ay D

epartm
collect the trash, and recycling cam

e in a big w
ay

m
onthly event. T

he average fam
ily w

hich recycles all

a's father, w
ho succeeded in involving the A

rm
y

ponsors. A
 brew

ery donated
cardboard barrels for

nt contributed a truck, a driver and tw
o trailers to

to N
ew

 H
artford. D

oor-to-door pickups are now
 a

is paper, glass and cans, contributes four few
er tons

C
D1
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ti
of trash a year to land pollution. in N

ew
 H

artford, given this statistic and full com
m

unity-w
ide

response, it
could m

ean 100,000 few
er tons a year.

T
he success of the project has been reported in ecology m

agazines; the system
 has been picked

up by
students and civic m

inded citizens in nearby S
auquoit and U

tica and also in
a tow

n in N
ew

 H
am

pshire.
S

ince this happened, Lisa also conducted a contest in school to see w
hich hom

eroom
 could collect

the
m

ost books for prisoners in the E
lm

ira R
eform

atory. T
he collection has am

assed thousands of books.
T

eacher M
cN

air said of Lisa that "S
he tends to be m

ore concerned w
ith hum

anitarian issues than
m

ost
students her age, but w

hat she got out of this w
hole thing is an answ

er to the question, 'W
hat

can I do
about the problem

?' "
T

his is a success story that is tangible, docum
entable and w

hich altogether delights students, teachers,and
m

anagers involved in P
roject S

E
A

R
C

H
. It is a principle realized, an idea bearing fruit and is precisely w

hat
the E

ducation D
epartm

ent had in m
ind w

hen they initiated S
E

A
R

C
H

, w
hich takes

us back to

T
he R

egents brought the concept of S
E

A
R

C
H

 to light in a statem
ent of policy and of proposed action, their

position paper entitled H
um

anities and A
rts in E

lem
entary and S

er.ondary E
ducation. In a forew

ord, S
tate

C
om

m
issioner of E

ducatiO
n, E

w
ald B

. N
yquist, used the key phrase in his opening sentence: "W

e m
ust

strive to m
ake the teaching and learning process m

ore hum
anistic. B

y this w
e m

ean to stress education
w

hich em
phasizes the im

portance of m
an, his nature and place in the universe; teaches that all

persons
have dignity and w

orth; studies m
an's accom

plishm
ents, especially those that tend to enrich the quality of

life; and searches for the m
eans to repair our savaged environm

ent, to satisfy one's em
otions and

aspirations, and to develop a personal lifestyle. W
e need to increase hum

anistic concern in orderto redress
the value im

balances of a technological and m
aterial-oriented society."

T
he position paper itself began: "T

he R
egents are deeply and increasingly concerned thatm

ore em
phasis

be placed by the schools of the state on those aspects of learning and of hum
an experience thatprom

ote a
sense of com

m
unity and that give life ultim

ate m
eaning and delight

.
.

.
T

oo m
any of our younger

generation are becom
ing joyless strangers. T

he R
egents are convinced that m

any of the ills of society
stem

from
 the value rootlessness and the boredom

 associated w
ith contem

porary life. W
e believe thata special

opportunity exists in the hum
anities and the arts to provide the leadership needed for

a true educational
renaissance in our school system

... W
e believe that the curriculum

 can and m
ust be exam

ined w
ith an eye

tow
ard turning students "on'i- enabling them

 to seek realistic solutions
to problem

s of hunger, race,
poverty, w

ar and environm
ent, in their search for a better order."

A
 solution: P

roject S
E

A
R

C
H

, an acronym
 for S

earch for E
ducation through the A

rts, R
elated C

ontent and
the H

um
anities.

"O
ne of the R

egents' top priorities," the paper stated, "is to develop an effect;',e
process to assist local

school districts in redesigning their curriculum
s. W

e are ready to utilize the hum
anities and the

arts to
dem

onstrate an increased em
phasis on the study of individual and social values, and

on developing each



individual's creative capacity. P
rojects w

ill attem
pt to channel w

idespread student unrest and
alienation

into a search for individual self-control and positive social change."
If the R

egents w
ere cognizant of the need for a profound response to the violent protest m

ovem
ent on

the
nation's cam

puses in the late 1960's, they w
ere just as deeply attuned to the changing nature

of the
students them

selves, and spoke of the use of com
m

unity facilities and insititutions, new
educational

m
aterials, the m

edia and the arts, all in new
 and m

ore contem
poraneously m

eaningful w
ays. "Y

outh," the
paper stated, "w

ill sharpen their senses through the use of light, sound,
color, form

 and m
otion, satisfying

today's strongly expressed quest to "feel" as w
ell as to "think" and preparing for the extensive am

ounts of
leisure tim

e that w
ill confront our population as the predicted decrease in w

orking hours develops."
P

roject S
E

A
R

C
H

 w
as then outlined by the R

ec9nts in brief, sem
inal paragraphs.

It w
as not m

erely
academ

ic rhetoric. C
om

m
issioner N

yquist pointed out in the forew
ard that the proposal for dem

onstration
projects w

as included in the E
xecutive B

udget of the G
overnor and he urged the legislature to approve the

proposal at tts 1970 session.
T

he proposal w
as not funded at that session because of an extraordinary fiscal crisis, but it w

as funded
through the federal E

lem
entary and S

econdary E
ducation A

ct, T
itle III in 1971, paving the w

ay for the
creation of

In S
eptem

ber 1971, key figures in the S
tate E

ducation D
epartm

ent's D
ivision of the H

um
anities and the

A
rts m

et for the first tim
e w

ith educators w
ho w

ould be involved in P
roject S

E
A

R
C

H
. S

even school
diS

tricts had been selected as pilot areas for the project: F
onda -F

ultonville, F
redonW

, G
reece, M

il !brook,
N

ew
 H

artford, and U
tica, and a parochial school, S

t. F
rancis de S

ales, also in U
tica. T

he seven w
ere

representative of rural, suburban and urban areas.
N

onpublic schools in G
reece, N

ew
 H

artford and
M

illbrook are also participating in the teacher w
orkshops conducted by the P

roject S
E

A
R

C
H

 public
schools.
T

he project school districts fell w
ithin the regions of five B

oards of C
ooperative E

ducational S
ervices

[B
O

C
E

S
]. T

hese B
oards located in regions throughout the S

tate provide shared services -- for exam
ple,

instruction for handicapped children, reading specialists, occupational instruction, perform
ing arts, etc. --

to several schools [tw
o or m

ore] none of w
hich could afford such services individually.

T
he seven pilot districts, the five B

O
C

E
S

 and the D
ivision of the H

um
anities and the A

rts [five of the
D

ivision's 17 people full-tim
e on S

E
A

R
C

H
] m

ade up the C
onsortium

 agencies. T
heir representatives now

form
 the voting m

em
bership of the policy m

aking S
tatew

ide C
oordinating C

om
m

ittee of P
roject S

E
A

R
C

H
.

E
ducational consultants from

 various state agencies and higher education institutions aid the C
om

m
ittee in

its policy decisions.
T

hroughout the rest of 1971 and m
ost of 1972, the m

eetings of the C
om

m
ittee w

ere largely devoted to
defining the objectives of S

E
A

R
C

H
, but also to the establishm

ent of a m
anagem

ent system
 and a design

for evaluating achievem
ent. T

he funding for the planning w
as obtained from

 F
ederal, S

tate and private
sources, and w

ill be discussed in detail later in this report.
3



T
he C

entral A
dm

inistrative office of S
E

A
R

C
H

 w
as, by F

ederal recom
m

endation, established w
ithin the

D
ivision of the H

um
anities and the A

rts, of w
hich D

r. V
ivienne A

nderson w
as then director. T

he S
tatew

ide
S

E
A

R
C

H
 C

oordinators are W
illiam

 R
. C

lauss, C
oordinator of H

um
anities E

ducation D
evelopm

ent and
D

issem
ination, Jerrilee B

unce,.C
oordinator of M

ulti-A
rts D

evelopm
ent and C

harles J. T
rupia, C

oordinator
of T

raining, M
anagem

ent and staff. E
lliott M

asie is R
esearch C

onsultant and evaluator and M
ary D

aley is
R

esearch C
onsultant on Instructional R

esources.
It becam

e im
m

ediately evident during the planning stages that the school districts w
ould develop their

direction under the S
E

A
R

C
H

 guidelines in diversified w
ays, according to needs and capabilities.

T
he

cem
enting of relations betw

een the districts and B
O

C
E

S
, beyond w

hat already existed,
w

as also
fundam

ental to success. T
he aim

s of the program
 w

ere enorm
ously com

plex, especially so at the outset of
the planning, and it soon becam

e obvious that overcom
plexity of aim

 w
ould inhibitprogress. A

nd so after
m

onths of planning sessions, the aim
s w

ere reduced to w
hat are now

 called the project's

T
he original list of objectives w

as draw
n up by the C

oordinating C
om

m
ittee w

ith the aid of educationaland
behavioral experts. A

t the outset the objectives num
bered 56. T

his w
as reduced to 32 and for the project's

first year to 16, and now
 [1973-74] has been reduced to four.

T
his decision w

as the result of early appraisal by the C
oordinating C

om
m

ittee of the difficulty the
districts

w
ere having in coping w

ith the com
plex evaluation system

 through w
hich the aim

s w
ere to be tested. T

he
system

 m
ade such dem

ands as.this: "A
t least 75%

 of the participating teachers
or groups of teachers w

ill
design, im

plem
ent, evaluate and, if necessary, revise at least five different learning experiences

to engage
students in reasoning processes."
T

he C
om

m
ittee discovered that objectives stated in this

m
anner becam

e counting process insufficient for
determ

ining the quality of the new
 m

ethods. W
illiam

 R
. C

lauss, S
E

A
R

C
H

's C
oordinator

of H
um

anities
E

ducation D
evelopm

ent and D
issem

ination, said "W
e saw

 thatw
e w

ould not be able to tell other schools in
the state w

hich of the learning experiences w
ere m

ost successful,
m

ost general, m
ost applicable, m

ost
valuable. W

e discovered w
e lacked the m

ethod for discovering qualitative results."
It w

as at that point
that the objectives w

ere reduced from
 16 to four, all Y

our being
com

ponents of the key goal, "hum
anizing

education " T
he four objectives are the developm

ent in students of these elem
ents:

-- R
easoning skills, such as com

prehension, interpretation, the use of deduction, induction, and
synthesis.
A

ffect, in its psychological usage, w
hich W

ebster defines
as "feeling, em

otion, and desire, w
ith an

im
plication of their im

portance in determ
ining thought and conduct."

- Interdisciplinary approaches, w
hich m

eans that the student m
ust relate at least tw

o disciplines or
tw

o processes in understanding concepts [for instance, using poetry to illum
inate

a social issue], or
m

ust apply one general concept to m
ore than one subject.

D
eserving of a fuller explanation is the fourth aim

, w
hich is called



V
A

LU
IN

G
T

here are six steps in the valuing process as S
E

A
R

C
H

 uses it:
R

ecognition of the need for choice.
Identification of alternatives.

-- A
nalysis of alternatives

in the light of possible consequences.
F

ree choice am
ong the alternatives.

- T
ranslation of the choice

into behavior.
R

eevaluation of the choice in light of new
 experience.

T
he process is an approach to values w

hich is as practical for second graders, and has
been so proven, as it

is for high school students.
It has been carried out successfully at all levels betw

een these poles. T
he

underlying principle is that a person is the sum
 of his choices, and that as early as possible he should

becom
e aw

are of this and aw
are also of how

 he m
akes choices, both consciously and unconsciously.

S
E

A
R

C
H

's objective is to build this m
ethod of learning into all schools eventually; and it sees the inevitable

consequence of this as a thinking population 'that w
ould m

ake its choices on a m
ore

inform
ed, less

im
pulsive, m

ore intelligent, m
ore responsible basis. T

he process is totally fluid, as applicable to m
achine

shop and athletic choices, as it
is to social studies, or to everyday situations m

et in the hom
e and

com
m

unity.
A

 behavioral consultant has designed a discussion guide through w
hich the students, teachers, and

participating parents com
e slow

ly, and on their ow
n, to an aw

areness of how
 the valuing process w

orks.
A

t the outset the books are passed am
ong the m

em
bers of the groups, each of them

 reading one short
page, then passing the book to the next individual. T

he process w
ill com

e
clearer if w

e take a look at

T
H

E
 M

E
T

H
O

D
 O

F
 V

A
LU

IN
G

 E
X

E
M

P
LIF

IE
D

T
he group m

em
ber reads this paragraph aloud:

"A
 young student is required to pick an academ

ic program
 for the com

ing years. H
is parents w

ant him
 to

enter a professional school in order to assure them
 that he w

ill be financially successful in the future. H
is

teachers and guidance counsellors have told him
 repeatedly that his general perform

ance probably is not
high enough for adm

ission to professional school. T
he student him

self is not certain of w
hether or not he

w
ants to continue in any form

 of form
al education. H

e has m
any m

usical skills that give him
 a great deal of

satisfaction and has been offered a job w
ith a theatre com

pany for the com
ing year."

O
n the next page the individuals studying the valuing process, in groups of four, are asked to m

ake a list of
som

e alternative decicicris the young student faces. A
t least tw

o in the group m
ust support the alternative

in order for it to be listed.
T

he alternatives established, the group m
em

bers are led, on the next page, into discussion of the
consequences of each alternative, such as long-term

 security, personal pleasure, chance of success, effect
on parents, im

m
ediate rew

ards, and m
ore, if they can think of them

.

r.4
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A
s the book passes around the group, there com

es the com
parison of the alternatives, judging the results

each offers. T
his is arrived at by ranking the alternatives in term

s of their valueto the student. A
 blank

chart is available for each individual to easily list the alternatives and rank them
 1, 2, 3, 4, in preference. H

e
then totals up his num

erical rankings for a synthesis of the inform
ation and finds w

hich of his choices is
m

ost preferred.
H

e then has m
ade a decision in a m

echanical but still m
eaningful w

ay.
T

his exam
ple is only one of an infinite num

ber the form
at allow

s. In a com
panion S

E
A

R
C

H
 book, created

for the P
roject, like the others, by D

r. D
avid S

. A
bbey of E

valuation R
esearch Lim

ited, T
oronto, C

anada,
A

bbey w
rites: "W

hile m
any objectives have been stated for all the cooperating schools as a w

hole
[so-called "um

brella objectives"' it is clear that each participating school and each participating teacher
m

ay be w
orking out unique approaches to reaching these objectives."

A
nd so this book, called D

eveloping Instruction O
bjectives: a T

eacher's G
uidebook, used as an adjunct to

the other three, is directed tow
ard innovative teaching. styles, new

 approaches to com
m

unity resources,
and new

 or increased attention to the goals of education and the needs of students.
T

he notion of innovation, w
rites D

r. A
bbey, is already w

ell under w
ay and innovators in P

roject S
E

A
R

C
H

are not likely to run up against opposition; for the project "has been established by practicing teachers and
state officials and has received enthusiastic support of all levels of adm

inistration -- a fact that can greatly
enhance the chances of success w

hen changes in classroot:, practices are attem
pted."

T
he revam

ping of m
ethods and m

inds, the need for new
 m

aterials w
ith w

hich to illum
inate the new

 ideas,
the need to prove that the innovation is valid and not m

erely an educator's pipe dream
, requires enorm

ous,
am

ounts of tim
e and therefore substantial financial support, w

hich brings us to

T
he first S

E
A

R
C

H
 grant w

as for $5,000 for planning after a prelim
inary proposal for the P

rojectw
as

approved, in the spring of 1972, given under T
itle III

of the _F
ederal E

lem
entary and S

econdary
E

ducation A
ct, w

hich allocates funds to innovative and exem
plary program

s. T
he funds

are disbursed
through the S

tate E
ducation D

epartm
ent's C

enter for P
lanning and Innovation.

In June, six separate grant proposals totaling $396,075 w
ere m

ade by E
S

E
A

 T
itle III to the S

E
 A

R
C

H
pilot school districts, plus another proposal, totaling $41,800, for the S

E
 A

R
C

H
 central adm

inistration,
the agency doing com

prehensive planning. T
hese grants w

ere aw
arded and then extended

to cover
activities through S

eptem
ber, 1973. T

he E
S

E
A

 T
itle III grants

are renew
able annually.

O
ther sources of support have been these:

T
he S

tate E
ducation D

epartm
ent, through its staff and facilities.

Local school districts, w
hose adm

inistrators released key personnel during school tim
e to attend

w
orkshops and planning sessions related to S

E
 A

R
C

H
 and, in som

e cases, allocated funds.
130C

E
 S

, w
hich from

 the beginning has given personnel and facilities to aid in planning and
developm

ent of the project.
T

he N
ational E

 ndow
m

ent for the H
um

anities, w
hich has provided the services of experts to the

--tem
 and M

illbrook C
entral S

chool D
istricts through its N

ational H
um

anities F
aculty.
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T
he financing of the 1972-73 year, in the m

ain, has been as follow
s: E

 S
E

A
 T

itle III, $396,075 plus $41,800
for the C

entral A
dm

inistration; P
roject school districts, through funding allocations and staff tim

e and
facilities, $268,538; the JD

R
 3rd F

und, $82,350; the N
ew

 Y
ork S

tate E
ducation D

epartm
ent through

allocation of staff tim
e and facilities, $45,000 and B

O
C

E
S

 of H
am

ilton-F
ulton-M

ontgom
ery counties,

$15,338, for a total of $785,949.
T

his breaks dow
n, am

ong the 9,094 students and teachers involved in S
E

A
R

C
H

 the first year, to $86 per
participant.
D

eserving of further explanation in the funding of the project is the

T
he JD

R
 3rd F

und has an especially vital interest in projects w
hich integrate the arts into general

education.
M

any prelim
inary discussions had been held w

ith the F
und about plans for P

roject
S

E
A

R
C

H
. B

eyond their funding support, S
E

A
R

C
H

 benefits from
 the expertise of their

staff, headed by
M

s. K
athryn B

loom
, and the developm

ents in their other projects in various parts of the country.
In M

ay 1972, it funded the first planning conference, w
hich covered evaluation of the S

E
A

R
C

H
 learning

experience and the use of new
, creative instructional m

aterials, w
ith a grant of $14,000. T

he idea for the
conference to help districts plan their proposal cam

e after V
ivienne A

nderson and W
illiam

 R
. C

lauss of
the D

ivision of the H
um

anities and the A
rts approached the JD

R
 3rd F

und w
ith a request for a grant to

help carry S
E

A
R

C
H

 through the planning period.
S

om
e 64 participants in that early conference

confronted the problem
 of how

 to give the spirit behind the idea of S
E

A
R

C
H

 a concrete reality. T
he

conclusions reached at the conference led to the reduction of the project's objectives to the first year's 16
and to the restatem

ent of the objectives in behavioral term
s in order to m

ake the evaluation of their
success, or failure, m

ore m
eaningful.

A
 second grant, for $25,000, w

as given to S
E

A
R

C
H

 by the JD
R

 3rd F
und in 1972 for the further

developm
ent of instructional m

aterials and evaluation procedures.
T

his m
oney m

ade possible the
V

aluing guide previously described, and anoth5.T
r w

ork by D
r. A

bbey, D
eveloping Instructional

O
bjectives, plus the purchase and w

orkshop dem
onstration of C

E
M

R
E

L and M
A

T
C

H
 instructional

m
aterials, w

hich are discussed in m
ore detail below

.
Late in 1972, a third grant, for $40,400 continued both instructional m

aterial and evaluation w
ork and

perm
itted the addition to t he central adm

inistration staff of a full-tim
e consultant w

orking in evaluation.
T

he JD
R

 3rd F
und is also represented at all m

ajor S
E

A
R

C
H

 m
anagem

ent sessions.
T

he F
und seeks to integrate the arts into general education and w

hile this has been present in the
developm

ent of S
E

A
R

C
H

, it is now
 being greatly intensified. B

ut the F
und's indispensible contributions

to S
E

A
R

C
H

's progress to date have been in the tw
o areas already m

entioned. W
e w

ill touch first on

O
ne developer of the new

 study m
aterials, C

E
M

R
E

L Inc. of S
t. Louis, described its products as a

curriculum
 resource in aesthetic education. A

nother m
anufacturer, A

m
erican S

cience and E
ngineering

7

C
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of B
oston; says the products it m

akes under the nam
e of M

A
T

C
H

, are m
ulti-sensory units in social

studies.
B

oth C
E

M
R

E
L and M

A
T

C
H

 m
aterials are being used in S

E
A

R
C

H
 project schools.

"T
he outcom

es of aesthetic education," says C
E

M
R

E
L, "w

ill be [the students1 personal responsibility
for choices relative to their life styles, and responsibility for w

hat they prize or reject in our society. T
he

end goal...is not to train them
 as architects, painters, w

riters or film
m

akers [though it m
ight lead som

e
students in the

directions] but to heighten those vital sensitivities enabling individuals to m
ake

inform
ed judgm

ents about things w
hich m

atter to them
".

T
he m

aterials are grouped according to creative process, arts elem
ents and the physical w

orld, w
ith

such aim
s as these:

T
o use card decks to select dram

atic characters and setting and to link a series of incidents to
create a sim

ple story.
T

o express visual points of view
 through use of view

finder and cam
era.

T
hrough a film

 and reccrded sounds to encourage students to notice the sounds and m
ovem

ents
they m

ake every day.
T

hrough records of m
usical and percuS

sion pieces to discern and identify m
eters.

T
o becom

e aw
are that all things in our w

orld have shape and that shape can be categorized, and
that inside, outside, texture, color, volum

e and size are also aspects of shape.

7,4
T

he various packages can be used by individuals, sm
all groups or the entire class.

T
he social studies M

A
T

C
H

 m
aterials com

e in three kits: T
he C

ity, w
hich includes 16 sets of activities

covering up to three w
eeks of study and illum

inating the city and its varied life for the students; the
Japanese F

am
ily, in w

hich students are assigned specific fam
ily roles and learn how

 the Japanese live,
w

hat they ow
n, w

hat their history and m
anners are, w

ith a film
 to reinforce the new

 know
ledge; and the

H
ouse of A

ncient G
reece, a replica of the actual city of O

lynthus w
hich introduces children to an ancient

G
reek household as w

ell as illum
inating archeology as a tool for learning.

A
part from

 the use of these m
aterials, the project schools them

selves are also developing learning tools,
each school in its ow

n w
ay. T

hese w
ill be assessed in the com

ing year and the best w
ill be fanned out

into the entire S
E

 A
R

O
H

 system
. W

hat is also to be explored is the need for tools w
hich do not exist in

the schools. If they can be acquired, they w
ill be; if not, then they w

ill be developed, if deem
ed essential.

T
he point is not to hobble the students and teachers by trying to m

ake them
 build new

 m
odes of learning

w
ith obsolete tools. T

he JD
R

 3rd F
und has provided funds to em

ploy a full-tim
e consultant, M

ary D
aley,

and a secretary, to coordinate all aspects of the m
aterials program

.
A

 conference to evaluate all the discoveries and all the needs that relate to m
aterials is also planned.

T
his is

one of the absolute essentials in the project; for nothing can be view
ed as universally useful unless it holds

up under the closest possible scrutiny, w
hich is w

hat the JD
R

 3rd F
und, along w

ith F
ederal funds, has also

been instrum
ental in developing, that is



E
V

A
LU

A
T

IO
N

T
he evaluation of any developm

ental program
 is essential to prove its w

orth, but in such a project as
S

E
A

R
C

H
, w

here the goal is the hum
anizing of education, the m

ost objective, m
ost thorough and m

ost
rigorous procedures are doubly necessary in order to find out w

hat is happening inside students m
inds,

and in order to assess the im
pact of the project's aim

s on those m
inds.

T
he first step w

as the choice of com
parison E

i.e. non-P
roject] schools w

ith students w
ho m

atched project
school students. T

he com
parison schools w

ould continue using their usual educational m
ethods. S

om
e

1,500 pupils in the control group w
ere random

ly chosen, then m
atched w

ith project pupils according to
grade level and the size of the school district.

D
em

ographic data and also the S
tate E

ducation
D

epartm
ent's P

upil E
valuation T

est in reading and m
athem

atics w
ere the basis for the m

atching. T
he

assum
ption is that if the tw

o groups are statistically hom
ogeneous at the outset, then any new

developm
ent in the students w

hich parallels the aim
s of P

roject S
E

A
R

C
H

 w
ill be the direct result of

new
 m

ethods of teaching and valuing.
A

part from
 the original tests used to select the control group, both groups are subjected to other tests,

such as the C
areer M

aturities Index, w
hich m

easures student attitudes tow
ard decision-m

aking, and the
S

em
antic D

ifferential, an attitude study in w
hich students react to selected concepts.

A
ll tests w

ere
used to provide "baseline data" for the evaluators.
T

he aim
s of S

E
A

R
C

H
developm

ent of reasoning skills,
affective learning, interdisciplinary

approaches, and the valuing process, have. a w
ell-dev3loped body of literature, but there is a lim

ited
num

ber of instrum
ents w

ith w
hich to evaluate them

.
A

nd so the process of developing these
instrum

ents w
as a difficult one, and continues to be so. Involved basically are tw

o levels of evaluation,
one w

hich assesses progress in the direction of the overall objectives by all project schools and a second
w

hich assesses additional specific aim
s of the individual project school districts.

E
ach school district develops its ow

n unique pattern in pursuing its objectives, and consequently a
unique evaluation

m
ust follow

. W
hat becam

e necessary w
as the form

ation of a m
ethod w

hich
w

ould allow
 the evaluators to m

easure the progress of each but w
ith a flexible and unified instrum

ent
package that encom

passed all.
A

s w
as pointed out earlier, the evaluation system

 w
as designed early to conform

 to the first year
objectives of the project.

T
he sam

e w
ill occur during the project's second year, for already the

stream
lined evaluation system

 has proved to be insufficiently sophisticated for the C
oordinating

C
om

m
ittee's dem

ands for ever m
ore sim

plified, yet m
ore profound illum

ination of qualitative progress. A
nd

so w
hat is happening is that the evaluation process is in as dynam

ic a state of flux as the teaching and
learning processes.
T

he evaluation of P
roject S

E
A

R
C

H
 is the effort of several groups of individuals. G

eorge W
hitcom

b, II and
E

lizabeth B
aker from

 the E
ducation D

epartm
ent's evaluation staff are involved in field visitations to the

districts and serve as technical advisors and to the total evaluation effort.
E

ach district appointed local
evaluators to m

onitor activities related to their specific objectives. 'D
uring the first year, R

ichard C
arlson

9



and F
rank M

aas com
prised the P

roject S
E

A
R

C
H

 evaluation team
. T

hey w
ere responsible for subm

itting
instrum

ent proposals to the S
tatew

ide C
oordinating C

om
m

ittee and carrying out the actual testing design.
In the second year, E

lliott M
asie is coordinating the evaluation efforts of the C

entral A
dm

inistration.
In addition to evaluating the specific objectives of the project, a process evaluation is carried out each
year. T

his investigation looks for answ
ers to these questions: W

hat decisions w
ere m

ade? W
hy w

ere
they m

ade? W
ere they changed?

If so, w
hen and w

hy?
A

s P
roject S

E
A

R
C

H
 m

oves into its second year, the evaluation is taking on new
 dim

ensions. N
ew

instrum
ents are being developed that w

ill m
easure changes in students abilities in each of the S

E
A

R
C

H
objectives. V

ideo-tape techniques w
ill be used to m

easure changes in student interaction. Q
U

E
S

T
A

 II,
an in-depth attitude study designed by the E

 ducational T
esting S

ervice w
ill be adm

inistered in several
of the districts.

S
E

LF
 E

V
A

LU
A

T
IO

N
 B

Y
 T

H
E

 D
IS

T
R

IC
T

ST
he principle of perm

issive idiosyncracy is vital to the success of P
roject S

E
A

R
C

H
 and is evident in the

follow
ing year-end reports from

 each school district.

F
O

N
D

A
-F

U
LT

O
N

V
ILLE

10

A
 totally-elective E

nglish program
 w

as created here w
ith such courses as Literature of A

dolescents,
Literature of M

inorities, Y
outh P

ow
er, S

ports in Literature, W
ar in Literature, S

truggle for E
xistence,

Isolation of M
an, O

verview
 of S

atire, and, of course, S
hakespeare. T

he S
ocial S

tudies D
epartm

ent in the
com

ing year w
ill be restructured to m

ake it m
ore elective than ever.

In the m
iddle school the interdisciplinary m

ethod w
as established by bringing E

nglish, science, social
studies and m

athem
atics to bear on a subject, such as astronom

y. T
he social studies segm

ent w
ould

focus on space law
 as it now

 exists, the history of rocketry, the biographies of scientists. S
cience w

ould
touch on such m

atters as the use of astrolabes, telescopes, star charts. M
athem

atics w
ould stress data

gathering, scientific notations, data to show
 celestial m

otion.
E

nglish w
ould point up the need for

language to docum
ent the inform

ation w
ritten by others, accurate language usage being essential to full

com
prehension. C

reative w
ork w

ould be studied, science fiction stories and plays, S
tar T

rek on T
V

.
A

t the elem
entary level "Interest C

enters" w
ere established through w

hich pupils could, at their ow
n

,
pace, take a topic from

 the bulletin board in class, then go to the suggested learning m
aterials and w

ork
on them

 alone. T
his is a system

 used in E
nglish prim

ary schools but adapted to S
E

A
R

C
H

 aim
s. T

he
subject m

atter of the interest centers changes every tw
o or three w

eeks, w
hen students have exhausted

it.S
om

e 52 teachers brought S
E

A
R

C
H

 into the lives of alm
ost all 1,000 students in the schools in the

F
onda-F

ultonville district.
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F
redonia is located approxim

ately forty m
iles southw

est of B
uffalo in the heart of the w

estern N
ew

 Y
ork

C
oncord grape belt. T

his rural-urban district includes approxim
ately 100 square m

iles. T
he village,

w
ith a population of 10,000, is the hom

e of the S
tate U

niversity C
ollege at F

redonia and several seed and
food processing industries.
T

he district serves 2800 students.
A

ll students in grades 3-12 are housed in our E
ast M

ain S
treet

cam
pus located on the outskirts of the village. T

he com
plex consists of a new

learning center in the
m

iddle of the cam
pus surrounded by a high school [eight years old], a new

 elem
entary school, and a new

m
iddle school. [T

he new
 buildings, w

ith m
ovable partitions replacing conventional solid w

alls, enable us
to adapt the interior of our building to m

eet the changing needs of the teachers and children in them
.]

S
tudents in grades K

-2 are housed in tw
o "foundation" schools located in the village. T

hey have been
provided w

ith fine facilities and resources.
S

pecific P
roject S

E
A

R
C

H
 activities m

ust be exam
ined in the context of our general "m

ulti-faceted"
approach to curriculum

 im
provem

ent.
T

he overall goal of P
roject S

E
A

R
C

H
 is to develop and dem

onstrate innovative m
ethods of "hum

anizing"
education, or m

eeting the individual intellectual and personal needs of students. W
e do not believe that

any single, or isolated m
eans of curriculum

 im
provem

ent can be used to achieve this goal. F
or exam

ple,
m

erely providing teachers w
ith new

 "hum
anistic" education m

aterials w
ithout properly training

teachers in their use, w
ill not ensure that they are used properly to achieve the goals of the school.

R
egardless of their good intentions, teachers locked into a rigid form

 of organization w
ill not be flexible

enough to m
eet the hum

anistic needs of their students.
T

herefore, w
e believe in sim

ultaneously
changing organization, using new

 m
aterials, developing new

 program
 or content, and providing

in-service education for teachers to achieve our educational goals.
In keeping w

ith our philosophy of curriculum
 im

provem
ent, our m

ajor P
roject S

E
A

R
C

H
 activities are

to:
1. P

rovide a w
ide range of hum

anistic in-service education experiences for teachers.
2. Increase our understanding of students and hum

anize learning experiences through the use of
"learning style profiles".

3. D
evelop the "living/learning" m

ode of organization.
4. U

se new
 hum

anistic education m
aterials.

5. D
evelop new

 program
s, course content, and special activities.

T
he follow

ing paragraphs describe the first three of these activities in greater detail.

W
e cannot hum

anize the school program
 w

ithout changing the attitudes, perceptions, and skills of
teachers through a w

ide variety of in-service education experiences. F
or exam

ple, w
e have developed

and im
plem

ented a "confluent education" w
orkshop for teachers. C

onfluent education is the term
 used

11
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for the integration or flow
ing together of the affective and cognitive elem

ents in individual and group
learning. [F

or a good introduction to confluent education see: H
um

an T
eaching for H

um
an Learning:

A
n Introduction to C

onfluent E
ducation by G

eorge I ssac B
row

n.]
T

he affective aspect of education has received a great deal of long overdue attention in recent years.
U

nfortunately, this em
phasis has often led to arbitrary or unrealistic separation of the cognitive and

affective aspects of education, som
etim

es resulting in a neglect of cognitive learning.
T

he basic
objective of our confluent education w

orkshop is to illustrate how
 the cognitive and affective aspects of

education can be, brought together in the classroom
s of the participants in an intelligent and

non-threatening m
anner. T

he w
orkshop participants:

1] D
evelop an increased. aw

areness of the im
portance of confluent education in their lives and the

lives of their students.
1,1,-

2. Increase their personal developm
ent as process-oriented persons.

3] Increase their understanding of the literature of confluent education.
4] D

evelop techniques of confluent education to use in their classroom
s.

5] B
ecorr.-; fam

iliar w
ith m

aterials available for confluent teaching.
T

hey study topics such as: group dynam
ics, achievem

ent m
otivation, encounter in the classroom

, value
clarification, organizational developm

ent, transactional analysis, ethnography, and inquiry processes.
T

he w
orkshop w

as very successful and w
ill be offered again during the second year of the project.

In addition to confluent education, w
e are going to offer the follow

ing hum
anistic education in-service

experiences to teachers during the second year of the project:
U

sing Learning S
tyle P

rofiles to
H

um
anize E

ducation, V
alues in the C

lassroom
, and T

ransactional A
nalysis. R

esource units have been
developed for each course.

W
e m

ust understand student's m
odes or styles of learning if w

e are to create hum
anized learning

experiences for them
. B

y "learning style" w
e sim

ply m
ean the best w

ay of learning for a particular child.
F

or exam
ple, som

e students learn best w
orking independently w

ith program
m

ed m
aterials w

hile others
prefer a m

ore teacher-directed experience, and still others prefer student-to-student learning. T
ests have

been designed to determ
ine how

 a student uses sym
bols to solve problem

s, how
 he uses his seises and

inference processes w
hen faced w

ith a situation w
hich has no existing m

eaning for him
, and how

 he
searches for m

eaning in his environm
ent. T

he data Is used to produce a learning style profile for each
student.
O

n a pilot basis, w
e are the first school district in the nation to use learning style profiles to design learning

experiences for students. F
or three years the high school guidance departm

ent has been using the profiles
for general guidance purposes and the social studies departm

ent has been using them
 to create

individualized learning experiences for students. D
uring the first year of our project w

e helped devc-._.'
a

"card sort" technique to obtain learning style profiles for secondary students [the "card sort" replaced
a

m
ore cum

bersom
e battery of tests] and a set of tests to obtain profiles for elem

entary students.
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s m
entioned above, teachers locked into a rigid form

-of organization w
ill not be flexible enough to m

eet
the hum

anistic needs of their students. T
o solve this problem

 w
e have been using a form

 of organization
w

e call the "living/learning" group. In a living/learning group, a team
of teachers w

orks w
ith a group of

students for a m
inim

um
 of three years. T

he basic purpose of the group is to achieve a set of clearly
specified long-range behavioral objectives determ

ined by the district staff and additional m
ore im

m
ediate

objectives determ
ined by the group. T

hey are built on the needs, interests, and skills of the group m
em

bers
and the resources available to the group in the district and com

m
unity. T

here is no predeterm
ined rigidly

prescribed content to be taught or m
aterials to be "covered." T

he group, in essence, plans its ow
n

curriculum
 em

phasizing hum
anization of instruction and a uniquely personal relationship betw

een teachers
and students.

G
uidance is a prim

ary justification for a living/learning group.
W

e have a living/learning group- operating in our elem
entary school.

It consists of six teachers w
ith a

m
ulti-age population of 150 third, fourth, and fifth grade students. A

s the result of a w
orkshop conducted

in the sum
m

er of 1973, it has tentatively decided to reorganize our entire traditional departm
entalized

m
iddle school into living/learning groups in the fall of 1974. [A

 report on the w
orkshop is available upob

request.]
In sum

m
ary, the m

ajor accom
plishm

ents of the first year have been:

1. Im
plem

entation of a confluent education w
orkshop and developm

ent of additional hum
anistic

education in-service experiences for teachers.
2. F

urther developm
ent of learning style profile technique.

3. E
xtension of living/learning form

 of organizatiO
n.

W
e are, of course, participating in som

e of the com
m

on activities of all consortium
 schools, such as using.a

a poet-in-residence or creating new
 w

ays to use the aesthetic education "packages" developed by the
C

entral M
idw

est R
egional Laboratory.

In addition to the three m
ajor efforts described above and -he com

m
on P

roject S
E

A
R

C
H

 activities, w
e

are, on a lesser scale, developing other techniques of hum
anizing education.

F
or exam

ple, w
e have

provided an Inquiry P
rocesses w

orkshop for approxim
ately thirty teachers so they can begin to use inquiry

P
rocesses techniques to hum

anize their teaching. C
lassroom

 teachers typically engage in about five form
s

of inquiry w
ith students. D

r. R
obert B

urkhart of the S
tate U

niversity C
ollege at B

uffalo has developed a
perform

ance oriented system
 [based on an "inquiry processes grid" w

hich identified a variety of m
ental

functions in term
s of behavior] that enables them

 to engage in 12 to 15 types of inquiry activity,
T

his
know

ledge of 15 alternative form
s of instruction, som

e of w
hich are associated w

ith creativity, enables
teachers to choose consciously those processes that appear to be m

ost needed or stim
ulating for the

learning of their students. S
uch teachers possess increased com

petency because they can "call their
shots" according to the specific learning process involved, and m

ake them
. Inquiry processes is a tool that

can be used im
m

ediately by the individual teachers as a guide to curriculum
 planning, resource selection,

etc.

S
O
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T
he em

phasis in G
reece's project w

as on intensive teacher training. E
ighty of the district's 700 teach rs

w
ere released from

 classroom
 duties for fifteen days [over a sem

ester's tim
e] to participate in S

E
A

R
 H

w
orkshops. A

pproxim
ately 3,000 of G

reece's 13,500 students w
ere affected. T

he S
E

A
R

C
H

 w
orksho s

em
phasized [1] teacher aw

areness of his/her values, attitudes, and behavior and their im
pact on peers a

II d
students, [2] increasing teaching skills in the areas of affective learning, valuing, interdisciplinary process6s,
and reasoning, [3] teacher designed, im

plem
ented, and evaluated "A

ction P
lans," for classroom

 use, the
A

ction P
lans incorporated S

E
A

R
C

H
 goals, and, [4] developm

ent of theoretical bases for understanding t
e

hum
anities and hum

anistic approaches. P
roject personnel also supported staff developm

ent program
s in

tw
o of its nineteen buildings w

here teachers, nurses, secretaries, teacher aides, adm
inistrators; and parents

w
orked together on S

E
A

R
C

H
 objectives to effect a change in the total school environm

ent. T
his part

f
the program

 w
ill be expanded in 1973-74 to other buildings. G

reece's goal is to have trained 300 teachers
by the end of the second year.
A

 highlight of the project w
as its use of perform

ing arts groups such as the B
rockport D

ance C
om

pany, a
local jazz group, B

elgrade T
heatre C

om
pany, etc. T

eachers m
ade good use of the S

E
A

R
C

H
 library. M

any
teachers used the library to augm

ent their training or to glean new
 ideas or m

ethods from
 their readin

W
ith the introduction of television equipm

ent, P
roject S

E
A

R
C

H
 has surged forw

ard
at M

illbrook H
igrh

S
chool. R

ecently, students film
ed one of their culm

inating activities dealing w
ith A

frica entitled "A
frican

R
ite." T

he production
and that w

as just w
hat it w

as
involved all the disciplines: hom

e econom
i s

provided authentic costum
es m

ade by the students them
selves; m

usic groups created their
ow

n m
usic

instrum
ents; social studies and E

nglish researched and created a film
able script dealing w

ith tribalcustom
O

n the day of the event, the cerem
ony w

as sim
ulated in the school auditorium

 w
ith

everyone joining in,
rather than having the traditional spectator-actor division. T

he auditorium
rang w

ith m
usic and joyful

dialogue w
hile television cam

eras w
hirred aw

ay. Later, in the m
orning, the students prepared

an A
frica

feast consisting of exotic and unfam
iliar foods. T

he event w
as a decided

success.
A

nother unit concerned itself w
ith the developm

ent and the consequences of industrialization.
T

h
students traced the history of both the autom

obile and the airplane
really m

ini-courses
ending in fiel

trips, including one to study the local airport.
H

ere the students perused flight plans, sat behind flig t
sim

ulators, and w
atched one of their peers

- w
ho is in the throes of learning how

 to fly
take his first sol

flight. F
rom

 these activities, students w
ith little teacher direction created

an after-school activity, m
akin

their ow
n daily television program

s, entitled "A
 S

earch F
or S

orrow
." E

ach installm
ent lasted only

to
m

inutes, but the reception from
 the non-P

roject S
E

A
R

C
H

 classes w
as so enthusiastic that the film

s had
t

be show
n m

ore than once.
H

aving the television equipm
ent has eased joint planning am

ong all th
disciplines.



W
orking in this m

edium
, students sae them

selves as they are and as they hope to be, deciding and valuing
as to the directions they w

ish to tc ke. In response to the use of this equipm
ent, students are them

selves
creating units of activity w

ith a very positive attitude tow
ard learning. T

V
 equipm

ent is helping us gain skill
in all the objectives of P

roject S
E

A
R

C
H

.

N
ew

 H
artford em

phasized the projects that students carried through, m
any of w

hich involved the
com

m
unity. In "E

lection '72", the entire school w
as involved in videotaping cam

paign speeches, preparing
posters and cam

paign literatuY
e, planning strategy, listening to actual candidates w

ho visited the school,
organizing rallies, then registering and voting. O

ut of this effort cam
e a S

enior C
itizens P

roject, the plight
of the elderly having been a cam

paign issue. S
tudents visited the elderly and w

orked at nursing hom
es and

senior citizen centers.
N

inth grade N
ew

 H
artford students also produced and directed and acted in an 8 m

m
. sound film

 on the
concept of tim

e, and in the future the m
aking of a film

 relevant to a concept being studied w
ill be part of

ninth graders' curriculum
.

S
everal students published a hum

anities book entitled "Inner Illusions,"
containing student w

riting and art. S
eventh graders form

ed a real corporation to m
anufacture candles,

elected directors, sold stock, m
ade a ten per cent profit and paid off student w

orkers. In all cases, and in
m

any m
ore than m

entioned here, teachers w
ere unusually enthusiastic and com

m
unity support

w
idespread.

S
tudents said they preferred this sort of school experience to the traditional.

C
N

I

T
he parochial school in U

tica is S
t. F

rancis de S
ales, a catholic institution w

ith 617 students in both high
and elem

entary schools. Its 365 high schoolers becam
e, this year, this school's first students to be actively

involved in an innovative program
 in the district.

T
he program

, a com
m

unity-involvem
ent one, cam

e into being follow
ing a poll of students favoring the idea

last June. E
very other M

onday, all students are released to spend m
uch of tneir day w

orking w
ith people in

the com
m

ui.:ty
in nursing hom

es, hospitals, clinics w
ith gram

m
ar school students, giving sw

im
m

ing
lessons to children, teaching art to first graders, w

orking w
ith the blind; in all, a program

 structured on the
real, palpable w

orld, and not m
erely abstractions of it.

T
eacher training preoccupied those de S

ales teachers w
ho w

ere involved w
ith S

E
A

R
C

H
, but som

e
innovations w

ere brought about w
ith the m

erging of disciplines, one exam
ple being a poetry program

 in
S

panish. S
tudents w

rote their poem
s in S

panish, w
ith an E

nglish translation.
S

tudents assisted one
another, sharing strengths in w

riting and in language. A
rt also overlapped the project for som

e students
w

ho chose to illustrate the poem
s.

S
t. F

rancis de S
ales spent m

uch of the 1972-73 school year exploring m
eans of building a stronger, m

ore
15
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effective com
m

unity.
In the fall term

, the school investigated com
m

unity interaction through group
m

eetings w
ith parents, w

ith the them
e of "that is w

hat w
e can do at this point; can you volunteer your skills

and abilities to aid us?" H
igh school students crossed disciplines and explored resources in preparation for

an "open house" presentation w
hich challenged their creative abilities. T

he resulting interm
ingling of tim

es
and cultures provided a G

reek B
anquet, M

edieval F
air, S

panish C
afe, historical debates and chem

istry, art,
m

usic and physical education dem
onstrations. T

he evaluation of this activity, early term
ed "E

xtravaganza
N

ight," included greater student and teacher aw
areness of interdisciplinary potentials, as w

ell as an
eye-opener to the public that a high school sttlJent's daily school life

is an active cross cultural
involV

em
ent.

A
s part of their course, upper classm

en in the art program
 w

ere given options of regularly teaching art
w

ithin the elem
entary school

w
hich has opened an effective three-w

ay com
m

unication [elem
entary

teacher, elem
entary student and high school student]. In the course of the year, F

rench and art students
traveled to local C

atholic gram
m

ar schools to conduct m
ini courses. C

E
R

M
E

L m
aterials w

ere investigated
by high school students w

orking in the elem
entary school.

T
he high school art and literary m

agazine expanded its form
at, incorporating them

es of brotherhood and
com

m
unity spirit,

as w
ell as m

an's inhum
anity.

A
pril w

as declared "P
oetry M

onth," as our
poet-in-residence, E

ve M
erriam

, proved to be an effective catalyst to elem
entary, high school and faculty

people in a com
m

on linkage through poetry.
F

aculty com
m

ittees studied educational routes to proceed in building on the basic them
es of brotherhood

as a total school program
 w

ith the goal of acceptance of one another. Q
uestions as, w

ho are w
e [ethnic,

cultural, historical backgrounds], how
 do w

e foster the concept that w
e accept ourselves as equals, etc.

evolved in a pyram
id outline leading tow

ard the school goal.
E

lem
entary and high school faculty evaluated and devised grading and report card procedures w

hich place
a greater em

phasis on de-----ioprnent rather than isolated m
om

entary achievem
ent [or lack of).

P
articipation in S

E
A

R
C

H
 I(

aS
ales has proved to internally strengthen the w

hole school program
 as each

faculty m
em

ber develops greater aw
areness and draw

s upon the questions of m
orality, valuing and

decision-m
aking - all of w

hich had traditionally existed w
ithin the school's required religion courses.

U
tica's tw

enty-tw
o public schools and 800 teachers m

ake it the largest school district involved in S
E

A
R

C
H

.
A

ll 800 teachers w
ent through once-a-m

onth training sessions via program
 learning instruction, the first

year, to learn the S
E

A
R

C
H

 objectives and how
 to develop them

 in the classroom
. R

ecords and notes w
ere

kept for T
itle III on the packets com

pleted by the teachers. A
 sem

antic differential w
as built into every

packet to m
easure affect over the course of the year. W

hen the packets w
ere com

pleted, the teachers
subm

itted on a. revised curriculum
 form

at sheet the com
pleted units that they developed over the course of

the year. S
eventy-five of the best units w

ere selected and published as m
odel resource units in the school

program
.



A
m

ong the seventy-five chosen: a unit on im
pressionism

, using m
usic, art, social studies and 1 nglish, a unit

on the A
ge of Jackson, w

hich cuts across six subjects; an ecology unit w
hich includes just &

out the entire
range of school study: a first grade unit in w

eather w
hich includes language arts, history,artIm

usic, social
tudies and m

athem
atics.

U
tica teachers, along w

ith consultants from
 the G

eneral Learning C
orporation, developed a ten strand

integrated K
-12 curriculum

 along the "D
a V

inci" m
odel.

T
he teachers began their year-long studies feeling they w

ere being fed old stuff in new
 packages. B

ut w
ith

the revelation of S
E

A
R

C
H

's four m
ain objectives and w

hen the broad, renew
ing purpose of the project

becaine clear, attitudes changed and the year ended on a positive, forw
ard-looking note.

T
he school

district did not im
pose any new

 concepts on the students during the first year, except as individual teachers
subtly changed their style. T

he district concentrated totally on teacher training.
A

m
ong future plans for U

tica: a literary journal to be published jointly by the pilot public and parochial
schools; a "yellow

 book of learning resources" listing com
m

unity resources for students and teachers.
T

eachers, students and parents are expected to visit m
useum

s, parks, state and federal offices, cham
ber of

com
m

erce, greenhouses, courts, nursery schools, dry cleaners, people of unusual skills, trades. T
hese w

ill
be listed in order to dem

onstrate that learning is possible everyw
here in the com

m
unity.

T
he innovative success in the first year of S

E
A

R
C

H
 is clear for anyone to read; and im

plicit too are the
problem

s it faces because of its departure from
 tradition.

It is the nature of any experim
ent to be intractable at the outset, but in the brief history of S

E
A

R
C

H
,

because of the total com
m

itm
ent by the S

tate, from
 the C

om
m

issioner to the teacher in the project
classroom

, enthusiasm
 is high, the sense of belonging to a team

 of specialists in search of a quiet, historic
change, is strong. S

E
A

R
C

H
 is preem

inently a hum
anities-based program

, but it is about to place increased
em

phasis on the arts. T
he J D

R
 3rd F

und is ready to support such Lvpansion. T
he philosophy undergirding

the D
ivision of the H

um
anities and the A

rts is that the arts should be built into the lives of all students and
not only the talented 15 per cent, as has been the tradition. A

pproaching a student only w
ith cognitive

m
ethods leaves his entire sensory apparatus to chance, w

hereas through exposure to the arts
m

usic,
painting, dram

a, film
, dance, sculpture, architecture, poetry-recital, m

ulti-m
edia happenings

-- the
student's entire being gains know

ledge and aw
areness in new

, experiential w
ays.

T
he presence of an artist am

ong the students is another enorm
ously stim

ulating
w

ay of learning.
A

ll
S

E
A

R
C

H
 schools had a poet-in-residence for a w

eek during the past year and the response is continuing,
students still sending the poet their ow

n poetry for appraisal. T
his practice w

ill be continued in the future
w

ith other artists.
In O

ctober the S
E

A
R

C
H

ers had tw
o retreats w

ith R
obert B

undy, a futurist in education, w
ho focused

on
the role the arts are likely to play in the post-industrial society years ahead and how

 the project leadership
can best serve S

E
A

R
C

H
 schools through the arts.

C
1
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T
he retreats w

ere a direct result of the success of lim
ited arts program

s in the project schools during the
first year and the grow

ing dem
and by S

E
A

R
C

H
 coordinators and teachers for further exposure to artists

and their w
ork.

It is S
E

A
R

C
H

's philosophy that the integration of the arts and the hum
anities w

ith science and technology
is a pow

erful w
ay of helping people solve the dilem

m
as-the technological culture has crested.

C
reating

aesthetic values in a technicist w
orld is the goal. T

his is sum
m

arized by D
r. T

hom
as D

. S
heldon, D

eputy
C

om
m

issioner for E
lem

entary, S
econdary, and C

ontinuing E
ducation w

ho has said:
"N

ever before in
history has the im

pact of technology been so profound. N
ow

 w
e m

ust strive for advances in the conquest
of hum

an behavior, hum
an creativity and a deeper understanding of m

ankind."

T
he first year of P

roject S
earch provided m

uch inform
ation concerning new

 and developing interests
in P

roject S
earch: increased attention to the arts, dissem

ination of instructional m
aterials, as w

ell as new
perspectives in evaluation. E

ach of these new
 thrusts have led to heightened planning and developm

ent in
the follow

ing areas:

In the fall of 1973 P
roject S

E
A

R
C

H
 consortium

 representatives attended w
orkshop-discussion

sessions led by D
r. R

obert F
. B

undy of S
yracuse U

niversity in w
hich they investigated the role of the arts

and hum
anities in a post-industrial society. F

rom
 these discussions em

erged recognition of the need for
assistance in planning arts curricula relevant to P

roject S
E

A
R

C
H

 goals and objectives.
C

urrently districts are involved in organizing com
m

unity, staff and students to w
ork tow

ard the
im

plem
entation of relevant arts program

s. G
ene W

enner of the JD
R

 3rd F
und, R

ichard D
'A

njou and
T

heodore B
erger of the F

oundation for the A
rts, the staff of the D

ivision of the H
um

anities and the A
rts

and the P
roject S

E
A

R
C

H
 S

tatew
ide C

oordinator of A
rts are providing consultation.

U
tilizing P

roject S
E

A
R

C
H

 m
onies, U

tica obtained D
r. Louis A

ngelini, P
rofessor of M

usic at U
tica

C
ollege, in the role of com

poser-in-residence at the three U
tica H

igh S
chools.

D
r. A

ngelini stim
ulated

students to create their ow
n scripts, poetry and prose readings w

hich w
ere further developed by w

ork in
im

provisational light, sound, color, m
ovem

ent and dram
atics. T

he finished, coordinated arts production
w

as presented to school and com
m

unity.
G

reece C
entral S

chool D
istrict has expanded the artist-in-residence program

s by providing artist-led
w

orkshops for students.
F

redonia has organized "house" and "cluster" flexible teaching situations to
provide facilities to integrate the arts w

ith basic subjects.
M

ilibrook's A
llan P

lace S
chool faculty has



requested training in aesthetic education w
hich w

ill be presented in w
orkshop sessions developed by

M
aurice R

eicchia and F
rederick W

ilhelm
 of the D

epartm
ent of E

lem
entary E

ducation at S
U

N
Y

 N
ew

 P
altz.

D
istricts are beginning to develop local arts resource directories, to involve com

m
unity in the

planning of arts curricula, and to utilize the arts in dynam
ic new

 m
ethods of staff developm

ent.
In P

roject S
E

A
R

C
H

, education is approached through the arts as a w
ay to increase active

participation of the w
hole person in creative learning.

A
s P

roject S
E

A
R

C
H

 m
oves into its second year, the evaluation is taking

on new
 dim

ensions. T
he

C
entral A

dm
inistration T

eam
 has turned to several leading educational consultants in

an effort to develop
and validate new

 instrum
ents to m

easure the changes in students' behavior in the
four S

E
A

R
C

H
 areas:

developm
ent of reasoning skills, affective learning, interdisciplinary approaches, and the valuing

process.
P

rofessor B
ruce T

uchm
an, of R

utgers U
niversity, has developed

a set of pen-and-paper tests aim
ed

at m
easuring students' abilities in each of these four S

E
A

R
C

H
 areas. A

s this report
goes to press, these

tests are being review
ed by the C

entral A
dm

inistration T
eam

 and m
em

bers of the S
tatew

ide
C

oordinating
C

om
m

ittee in an effort to m
ake the evaluation as responsive to the needs of the

constituencies as possible.
P

rofessor A
lbert H

iggins, S
tate U

niversity of N
ew

 Y
ork at A

lbany, is coordinating
a videotape

analysis of students' interactions for P
roject S

E
A

R
C

H
. T

his technique consists
of videotaping student

discussion of a "value clarification" film
. T

he student; are given only m
inim

al instructions
or direction, and

an opportunity to interact and explore their values and feelings about the film
 they have just

seen.
P

rofessor H
iggins is developing a scoring m

echanism
 to quantify students'

behaviors related to the
behavioral qualities w

hich P
roject S

E
A

R
C

H
 tries to develop.

U
sing this scoring m

echanism
, graduate

students w
ill view

 the videotapes, taken at both S
E

A
R

C
H

 and non-S
E

A
R

C
H

schools, and apply num
eric

values to the students' interactions. T
his technique is a

new
 and innovative approach to the assessm

ent of
an educational change project.

It reflects the project's com
m

itm
ent to hum

anizing all
aspects of the

endeavor.
In addition to the tw

o evaluation instrum
ents described above, the

C
entral A

dm
inistration has

purchased one thousand copies of Q
U

E
S

T
A

 II, an in-depth attitude study
designed by the S

econdary
S

chool R
esearch P

rogram
 of the E

ducational T
esting S

ervice. Q
U

E
S

T
A

 IIcan be adm
inistered to a sam

ple
of students, teachers and adm

inistrators w
ithin a school building

o: district.
It provides feedback on the

range of attitudes tow
ards all areas of curricular and extra-curricular activities. F

our districts in
the project

w
ill be utilizing Q

U
E

S
T

A
 II in S

pring 1974. T
he inclusion of Q

U
E

S
T

A
II reflects the desire of the project

participants to inquire into the changing attitudes as w
ell

as student perform
ance in the participating

schools.
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T
he evaluation of P

roject S
E

A
R

C
H

 has been and w
ill continue to be an on-going and dynam

ic
process.

B
eyond the com

m
itm

ent to do an in-depth and com
prehensive evaluation of the project's

activities, the C
entral A

dm
inistration hopes to encourage the developm

ent and validation of new
instrum

ents w
hich w

ill m
easure students' capabilities and activities in the S

E
A

R
C

H
 objectives.

LC
D

G
V

D
uring the second year of P

roject S
E

A
R

C
H

, a new
 position w

as added to the C
entral A

dm
inistration

M
anagem

ent T
eam

." T
he role of this person w

as to be that of developing a m
anagem

ent plan for the
dissem

ination of instructional m
aterials through the districts and the B

O
C

E
S

.
S

ince one of the original concepts of the project involved the creation of new
 instructional m

aterials
and curriculum

, each of the project schools has been involved in som
e w

ay in the developm
ent of

curriculum
, instructional m

aterials or teaching strategies and ihservice education.
T

he statew
ide

coordinating com
m

ittee saw
 a need for coordination of the sharing of these m

aterials since the m
onthly

m
eetings do not present a practical forum

 for this exchange.
T

he developm
ent of a m

echanism
 for sharing instructional resources am

ong the P
roject S

E
A

R
C

H
pilot districts and for dissem

ination of these resources outside the project includes the use of videotapes as
an instructional resource to share classroom

 experriences am
ong teachers in the pilot districts.

T
hese

videotapes are supplem
ented w

ith w
ritten m

aterials such as learning activity packets, curriculum
 units, etc.

T
his also includes dissem

ination
of m

aterials and videotapes w
hich outline the

planning and
im

plem
entation of inservice w

orkshops.
A

 m
odel has been developed for the planning, im

plem
entation and dissem

entation of a
om

m
unity

resource survey. A
 team

 of students w
ho w

ill be trained in developing, im
plem

enting and evaluating
surveys w

ill carry out the survey and com
pile and dissem

inate its findings. In addition, the S
E

A
R

C
H

E
R

 is
used as a vehicle for the sharing of instructional resources and classroom

 activities and for developing a
vehicle for com

m
unications am

ong project S
E

A
R

C
H

 teachers. A
 C

entral A
dm

inistrative O
ffice resource

file has been developed w
hich is easily accessible to P

roject S
E

A
R

C
H

 teachers and staff and to D
ivision

staff w
orking in the pilot schools.
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C
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R
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iga, D

irector,
Instructional P
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S
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D
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the A
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S

E
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R
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valuation

D
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t
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O
ntario Institute for S

tudies in E
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 C
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rts
E

S
E

A
 T

itle III P
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 C
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ask F
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S
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 C
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aterials
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roject S

E
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P
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M
A

T
E

R
IA

LS
 A

B
O

U
T

 P
R

O
JE

C
T

 S
E

A
R

C
H

P
R

O
JE

C
T

 S
E

A
R

C
H

 S
Y

S
T

E
M

S
 D

E
S

IG
N

T
his plan charts [a] agencies participating in the

project:
the project school districts, N

ew
 Y

ork S
tate

B
oards of C

ooperative E
ducational S

ervices, N
ew

 Y
ork

S
tate E

ducation D
epartm

ent w
ith financial support from

T
itle III of the E

lem
entary and S

econdary E
ducation A

ct
and the JD

R
 3rd

F
und;

[b]
the

evaluation and
m

anagem
ent subsystem

s; [c] the operations of the pilot
districts through the S

E
A

R
C

H
 S

tatew
ide C

oordinating
C

om
m

ittee.

T
he S

ystem
s D

esign indicates the relationships
betw

een the participating agencies, the flow
 of activities

and services betW
een these agencies, and the decision

pqints in planning.

P
R

O
JE

C
T

 S
E

A
R

C
H

 _M
A

N
A

G
E

M
E

N
T

 P
LA

N
U

nder the
m

ajor
headings

of
m

anagem
ent,

funding, staff, developm
ent, evaluation and dissem

ina-
tion, this chart sum

m
arizes chronological developm

ents
in these areas during 1972-73, the first year of P

roject
S

E
A

R
C

H
.

P
R

O
JE

C
T

 S
E

A
R

C
H

 M
A

N
A

G
E

M
E

N
T

 N
A

R
R

A
T

IV
E

B
ased on the S

E
A

R
C

H
 M

anagem
ent P

lan and
arranged in the sam

e sequence, this com
panion resource

provides fuller descriptions of the brief statem
ents on the

chart.
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D
E

V
E

LO
P

IN
G

 IN
S

T
R

U
C

T
IO

N
A

L O
B

JE
C

T
IV

E
S

D
r. D

avid S
. A

bbey of the O
ntario Institute for H

igher
S

tudies prepared this guidebook for P
roject S

E
A

R
C

H
teachers.

T
he m

aterial assists teachers to prepare
behavioral objectives. T

he content of the guidebook is
derived from

 three sources; the S
E

A
R

C
H

 objectives,
several published w

orks on behavioral objectives, and a
series of w

orkshops and consultations w
ith project

coordinators, evaluation specialists, and teachers from
P

roj(m
t S

E
A

R
C

H
 schools.

V
A

LU
IN

G

D
r. D

avid S
. A

bbey, P
roject S

E
A

R
C

H
 consultant,

also developed a set of discussion guides w
ith w

hich
groups of approxim

ately fifteen people apply the steps in
the valuing process. T

he students, teachers and parents
w

ho have participated in these sessions learn the rational
steps through w

hich they m
ake daily choices.

S
LID

E
 N

A
R

R
A

T
IV

E
.

T
he narrative of the slide/sound presentation w

hich
gives an overview

 of P
roject S

E
A

R
C

H
, has been

reproduced in printed fog: n for those w
ho w

ish to learn
m

ore about the goals, participants and activities of the
project.

M
E

S
S

A
G

E
 T

O
 T

E
A

C
H

E
R

S

A
 four-page brochure outlining the scope and

intent of the project to teachers not yet involved in the
P

roject S
E

A
R

C
H

 effort. T
he brochure includes a m

ap of
N

ew
 Y

ork S
tate and the sites of educational agencies

involved.
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